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Abstract

The goal of this research is mainly focusing on the development of Adlerian teacher training program for teacher’s efficiency on teaching and also evaluating the influences on teacher’s belief and behavior. The participants of this research are 22 elementary school teachers / mentors in the Northern Taiwanese regions. The research is using both prior and after standardization test, and it is using sample t for repeating tests. The development of this training program lasts 2 years, it includes lecture training and mentor training. The contents of lectures are: encouragement, behavioral goal, family constellation, early recollections, life style and etc. As to the content of mentor training is emphasizing on experience of applying lecture knowledge into actual practices and conducting student mentoring. The repeating test has shown, basing on teacher-student interaction, the participants has increased their “progress oriented” factor significantly, and emphasizing more on teacher-student mutual relationship and learning guidance after the training. Second, on the disciplinary belief side, there are obvious changes on factors based on humanism side: “teacher’s role”, “problem solving”, “humanism” as well as “behavioral explanation” on behaviorism side. The participated teachers are able to focusing on personal experience of the students and play a more flexible role to approach and understand the behavioral troubles of the students. On the behavioral discipline side, the score of “disciplinary process” is also significantly difference it shows that teachers are paying more attention on disciplinary process and its viability. Feedbacks from the participants are positive. This research has also suggested further recommendations to use as references for training of teacher’s efficiency and mentoring. 
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Introduction

    Today’s educators are asked to meet the diverse needs of all students, including those with emotional or behavioral maladaptive problems, and they face the pressure to maintain safe classrooms while simultaneously educating all students (Baker, 2005：Forey, Christensen, & England, 1994; Kelly & Daniels). Under the situation, some teachers used the positive reinforcement model based on Skinner’s (1953) theory of operant condition to promote students’ achievement and to decrease problem behavior. However, Deci (1975) found that extrinsic, material rewards appeared to reduce children’s motivation to engage in activities which originally had been intrinsically interesting to them. On the other hand, Adlerian stressed a focus on child’s internal motivation and active learning. 

    Teacher beliefs are a critical ingredient in the factors that determine what happens in classrooms and have a powerful impact on their willingness to adopt new teaching strategies(Edwards & Ken, 1995; Nespor, 1987; Thorpe, 1987). Pajares (1992) & Tarman (2012) stressed teacher beliefs influence their perceptions and judgments, which, in turn, affect their behavior in the classroom. Nespor (1987) claimed “if we are interested in why teachers organize and run classrooms as they do we must pay much more attention to the goals they purse and to their subjective interpretations of classroom processes”. Such as teachers who are “deviance- insulative” tend to believe students are essentially good and will to do school work, and teachers who are “deviance-provocative” tend to be distrust students, and thought most students avoid learning and are rebellious ( Hargreaves, 1975). 

    Adlerian emphasize a teacher is much more than a dispenser of information. A teacher is a human being with needs, abilities, beliefs, goals and a heart. Teachers must be able to use their own personality and talents to help their students as well as themselves grow. Teachers with a high degree of social interest, thus indicating a high degree of a cooperative attitude, may tend to instill and encourage a cooperative attitude and behavior in their students ( Appleton, Stanwyck, 1996; Edwards & Kern, 1995; Thorpe, 1987).As they focus on positive attitudes and behaviors, they become healthier, happier, and more effective in teaching practices and democratic classroom management ( Appleton, Stanwyck, 1996; Thorpe, 1987). In other words, an effective teacher can demonstrate socially interested attitudes and behaviors such as a positive outlook, concern for students, a sense of personal self-worth, encouraging behaviors toward others, and most of all a willingness to nurture these same attitudes and behaviors within the classroom settin.(Edwards, & Kern, 1995). 

    Adler who had a high level of interest in education, as evinced by his writing a complete theory of education in a lengthy article in 1904 and his founding of an experimental school in Vienna in 1931, was continually searching for the best methods in education (Adler, 1998). He promoted spontaneity and learning through self-activity. He stated, “we cannot say that we have already discovered the best methods; they are in the process of development all the time. As is right and proper, we are always searching for new and better methods” (p.90)(Lafountain, Garner, miedema, 2003). Adlerian concept of inferiority reminded “when children fail to succeed in school, they not only fail academically but also feel inadequate.” And the Adlerian construct of discouragement is present in the statement “they lose confidence in themselves and their schools”. 

Dreikurs et al. stressed that teachers need to provide opportunities where children will feel successful and gain courage - a belief in themselves and their abilities. According to Adlerian, it is the most essential aspect in motivating children to learn, and the central approach is encouragement. Adlerian beliefs are also reflected in Gardner’s theory of multiple intelligences. It is quite clear that both Individual Psychology and the theory of multiple intelligences emphasize individual’s strengths and potential. Adler(1931/1992) state: “from the first, we should find out how the child looks at the world and which sense organ has been used most and trained to the highest degree. Some children are most interested in seeing, some in listening, some in moving. Children of a visual type will be easier to interest in subject in which they can use their eyes, such as geography or drawing. If the teacher gives lectures, they will not listen; they are less accustomed to auditory attention. If such children have no opportunity to learn through their eye they will be slow learners.(p.139-140). That’s means the more students understand about themselves, the more likely they will accept themselves, and the more apt they are to be responsible in the classroom. 

Adlerian stressed when students are encouraged to use their preferred mode of learning, they are more motivated to learn. This claim was  

Supported by Dunn, Dunn, and Price (1987) who discovered that students not only have significant increases in achievement when they are taught in ways that fit their learning styles, but they also have better attitudes. Adlerian emphasis on holism and focus is on the person in a family and socio-cultural context. School and teachers have the duties to recognize students’ unique qualities and to encourage them could work on their own interests, using the various intelligences, to increase responsibility, self-direction and independence.  Additionally, when teachers felt supported and confident they were willing to accommodate for a greater variety of student needs. Hence, the study aimed to develop a training program based on the Adlerian’s concepts to support and empower teachers’ teaching and guidance. 

METHODOLOGY

Participants  

Twenty-two elementary school teachers (4 males；18 females) volunteered to participate. All of the teachers were also the part-time guidance teachers besides their specialty teacher role. The teachers ranged in age from 28 to 50 years old. They were all Taiwanese. Informed consent was obtained before the study began. 

Design and hypothesis 

The study was designed as a one group pretest-post design (see Table 1). We developed an Adlerian teacher training program to improve teacher’s guidance effectiveness. The treatment was provided by the first author to third author. Three dependent measures were used the teacher’s belief (Lee, Che-Lin, 2006), the disciplinary belief (Huang, Chi-Fang , 2001), and Disciplinary behavior(Huang, Chi-Fang , 2001), and member’s self-report to the program. The hypothesis list as follow:

H1: The program training could enhance teacher’s belief in progress-oriented. 

H2: With the training of this program teacher will become more believe that students have the ability to correct their behavior, and teachers have the ability to influence and promote good behaviors of the students. 
H3: After the training, the disciplinary behavior will focus more on logical consequence than punishment.  

  Table 1 one-group pretest –posttest design
	Group 
	 Pre-test 
	X
	posttest

	Experimental group 
	O1
	Adlerian Teacher Training Program 
	O2


Development of Adlerian teacher training program for teacher’s efficiency


The research is designed based on the theory of Adlerian Approach, the work of teacher’s development program of Dinkmeyer, McKay, & Dinkmeyer (1980) and the actual experiences and class mentoring of participated teachers. This program is using concepts of encouragement, family constellation, birth order, mis-behavioral goal, and early recollections to complete the design of Development of Adlerian teacher training program for teacher’s efficiency. The goal of this research is to assist elementary school teachers with mentor responsibility to improve his / her expertise and awareness for his / her teaching career as well as improve his / her efficiency on discipline and mentoring through the knowledge and practice of Adlerian Approach. 

Lecture practice and time management


Adlerian teacher training program for teacher’s efficiency is hosting through 3 instructors to conduct training and mentoring. All instructors are psychology consulting qualified and have actual lecturing and mentoring experiences. The lectures were originally designed on 2009 and 2010, and were being experimented for actual lecturing program. As the actual program is hosted, the time is arranged according to mutual available time of the participated teachers. The lecture is started from August 23rd, 2010 to May 25th, 2012. It includes centralized lecture training and mentoring. The centralized lecture training includes 2 winter breaks, 2 summer breaks, with total of 10 days, 60 hours of centralized lecture training and mentoring takes place on the actual school sessions, lasts approximately 4 semesters, 4 half days on each semester, 3 hours for each half days, with total of 48 hours. Sum of this program was 108 hours. Participants are tested before the program on “teacher’s belief” and “teacher’s disciplinary belief” and will be tested again after the training. 

Research tools


The variables of this research for Adlerian teacher training programfor teacher’s efficiency are the scores of “teacher’s belief”, “disciplinary belief”, “disciplinary behavior” and “training feedback.” 

(1) Teacher’s Belief


This scale is based on the work of Lee, Che-Lin (2006), mainly on the 2 subscales of “lecture and teaching” and “student differences.” There are total of 17 questions. The score is differentiated on the average of 3. The higher the score, the more test taker is inclining to “progress-oriented teacher’s belief”, it means “teachers are the guide of learning, they are emphasizing on mutual coordination relationship, and teaching is not restricted by classroom.” Vice versa, the lower the score, the more test taker is in favor of “tradition-oriented teacher’s belief”, it means “teachers are the distributors of teaching experience, the teacher-student relationship is a formal, distance relationship, and emphasizing on competition and academic achievement.”


The answering method is using Likert’s 5 points scale to score, from “completely agree” to “completely disagree”. The Cronbach α reliability for “lecture and teaching”, “student difference”, and total scale are in order of .83, .86 and .88. As to the validity, using principle component analysis and varimax with Kaiser normalization to process vertically, and obtain a value of 47.19%. 

(2) Disciplinary belief 


The scale is based on the work of Huang, Chi-Fang (2001), it includes two orientations: behaviorism and humanism; Two beliefs consisted 4 scales each, which are teacher’s role, student’s nature, behavioral explanation, and problem solving. The scales are evaluated based on the average score of behaviorism and humanism. The disciplinary belief can be differentiated to four major categories: 1. Coordinating type, it means the teacher is the facilitator of student’s good behavior, and who believes that students have the ability to correct their behaviors. This kind of teacher possesses both teacher-center and student-center orientation. 2. Traditional type, it means the teacher is teacher-center oriented. 3. Trusting type, the teacher believes that students has its ability to solve problems, and is student-center oriented. 4. Distance type, the teacher does not believe he / she has the ability to help the problems of student’s behavior, and he / she does not believe students have their own ability to solve. 


This tool is evaluated based on Likert’s four point scale. Behaviorism is evaluated basing on Cronbach α in order of .81, .76, .72, .79 and .89. Humanism is evaluated basing on Cronbach α in order of .76, .73, .74 and .71. For the validity, using principle component analysis and varimax with Kaiser normalization to process slantingly, and obtain a value of 53.7% for behaviorism and 57.18% for humanism. 

(3) Disciplinary behavior

The scale is based on Huang, Chi-Fang(2001), including disciplinary order, disciplinary behavior and disciplinary range. The scale consists of total 15 questions it is evaluated based on Likert’s 4 point scale, Cronbach α are in order of .81, .89, .78, and .86. For the scale validity, the factors analysis explained having 67.02 percent of the variance.
(2) Member’s self report

This evaluation is consisted two parts, first part is to evaluate the benefits that participants received during the lecture, and it is evaluated based on 4 point scale, from 1 to 4, the larger the score means the more benefits that that the participant has received, and vice versa. Second part is evaluated based on the feedback and comment of the participants. 
Results
Program of Adlerian teacher training program for teacher’s efficiency


The program is designed based on Adlerian Approach, and its goal is to assist teacher to recognize the power of influencing students from his / her self-awareness and belief, and assist the teacher to communicate with students more effectively. The features are listed below:

1. The lecture includes training and mentoring, it also emphasizes on actual practices, as well as evaluates teacher’s self-experience and self-evaluation. The lecture has also invited instructors with successful experience to share, in order to allow participants to gain clear understanding and apply to their teaching environment. 

2. The lecture lasts 2 years, it allows the participants to have enough time to fully understand the application and practice of Adlerian Approach; therefore enhance the participants’ mentoring knowledge and expertise. 

3. The participants will be invited back to the program and share the successful experience or difficulties. Allow the participants to share and assist each other. 

4. There are three instructors lead the lecture, and demonstrate how to coordinate and work together to implement Adlerian Approach to the society. 

Content of the program


Prior to the formal research, the researcher had conducted two researches from 2009 to 2010, and the data is used as reference for formal program. The program is later named as “Adlerian teacher training program for teacher’s efficiency”, lasting 2 years, including training during 2 summer breaks, 2 winter breaks and 4 half-day mentoring during school session, with total of 108 hours. The actual content of this program includes: (1) Language of love, practice and sharing. (2) Encouraging concept introduction and actual practice. (3) Individual experiences sharing. (4) How to express. (5)Family drawing and setting (6)Birth order and personality development (7) Parent/Teacher relationship application (8)Combination of nature and application (9)Group discussion (10) Analysis on early recollections(11) Analysis on life style .


This program is emphasizing on the explanation, experience, awareness practice and actual application for Adlerian Approach. The mentoring part during school session is focusing on assisting teacher to apply Adlerian Approach in the actual classroom environment, and it is used as future discussion. The program is to promote the concept of Adlerian Approach and enhance the mental characteristics of teachers to improve their actual teaching experience. 

Result of the program


The research is evaluated based on paired sample t-test, and compared the result of prior and after the program. The result has shown that the scores for participants are all above the average value of 3, the participants are more in favor of progress-oriented belief, and focusing more on teacher-student mutual relationship. After the program, the scores of “teacher’s belief scale” and “student difference” are obviously different, while the score of “lecture and training” does not; even so, the score is still higher than previous score. The all value scale has shown that (t value = -2.03, p<.05), the hypothesis 1 is supported by majority, it has shown that the participants are in favor of progress-oriented teacher’s belief more after the training, they are more emphasizing on teacher-student mutual relationship, guidance and experience sharing toward students. They are also more flexible on arranging learning environment. 


For the “Disciplinary belief scale”, the scores of behaviorism and humanism are all above the average score of 2.5 in the 4 point scale, it shows that the participants are becoming more tend to the teachers of “coordinating type”, who believe that students have the ability to correct their behavior, and teachers have the ability to influence and promote good behaviors of the students. After the program, hypothesis 2 receives majority supports, and the “behavioral explanation” on behaviorism of participated teachers (t value = -2.48, p< .05), the “teacher’s role” of humanism (t value = -2.36, p< .05), “problem solving” (t value = -2.16, p< .05), as well as “humanism” (t value = -2.63, p< .05) have shown significantly changes. These data has shown that the teacher’s beliefs are more toward to coordinating type. The teachers are more willing to take up the role to influence and mentor, to understand the reason and thought of students with misbehaviors, and create a more friendly environment. 


On the disciplinary behavior side, after the training program, the score of “disciplinary process” (t value = -1.78, p< .05) has shown significant changes, while “disciplinary behavior” including “viability of corporal punishment” (t value = 1.43, p> .05) and “seeking help for discipline” (t value = 1.32, p> .05) and “disciplinary range” (t value = 0.78, p> .05) have not shown obvious changes. Hypothesis 3 has received partial support. It has shown that the participated teachers pay attention more on whether the disciplinary process is viable or not. 
This results is similar to White, Flynt, & P. Jones’s(1999) research findings, they trained six elementary teachers to use Adlerian principles, included lifestyle, private logic, mistaken goals, encouragement , and logical consequences. After training, the study found teachers changed the belief and ways in which they discipline to students using a consistent rules and procedures.  Encouraging statements adds more and ineffective verbal responses were cut by two thirds, while discipline more attend the procedure’s logical. Besides, the findings also consisted with Rimm-Kaufman, Storm, Sawyer, Pianta, & LaParo’s (2006) study findings that positive youth development program that emphasis on proactive discipline strategies, responding to the process of learning, not only outcomes could  help teachers create a classroom environment, development of intrinsic motivation, and tend to student-centered learning, give up some control in the classroom and to tolerate a classroom environment with more activity and noise, willing to trust students. 

In summary, the participants are able to emphasize on students, and to guide students more on teacher’s belief, disciplinary belief and disciplinary behavior. 

Scale of lecture benefits for members

This self-report includes two parts, first part is evaluated based on the benefits of each lecture to the participants, score from 1 to 4, the larger the number, the more benefits that participants have received, and vice versa. The average value is ranging from 2.69 to 3. It has shown that the participants are all acknowledges the benefits of the program for teacher’s belief and student discipline individually. 


Second part of this scale includes the feedbacks and comments from the participants, which is the following:

1. Overall benefit

“Able to combine the concepts and actual practices, learn the concept and apply it on the classroom setting, then bring the result back to the group to share and discuss. It is really beneficial to me for this kind of learning process.” (04)

“Practicing while modifying and checking its efficiency, the result is very well. This learning method, allows the teacher to explore and seek for solutions when encountering difficulties as well as “self-improvement.” (18)

“To make changes, start from oneself. I have re-evaluated my method of leading the class, the perspective of treating students, and I started to think positively. Changes do require times to be effective. I am thankful to these 3 instructors, I have received great benefits from them.” (21)
2.Lecture Arrangement 

“The lecture is well-organized, and its based on encouragement, and discuss till early recollections, group discussion and etc. This continuous meeting is very special and meaningful during this two year program. It allows us to learn step by step, and understand the meaning and concept behind it.” (08)
“Cross-reference of both concept and actual practice is valuable, the class tempo is good, with sharing between colleague is useful as well, this two year training is a practical learning.” (28)
“The design of the lecture is awesome, unlike the typical single-direction instructor to audience, the learning process consists of sharing, feedbacks, which is proven to be useful to each of the participants.” (29)
3.Training and mentoring 

“These three instructors have offered the greatest care and embrace to all the needs of the participants, the contents of this program is well-organized, I am thankful to them and I have learned a lot in this two years!!” (17)

“The instructors are there to guide us feasible ways to solve problems and difficulties during sharing session, and through mentoring and providing successful experience, it is very useful.” (05)

4.Suggestions

“The duration of the program can be extend to three years or on a regular training basis. The group is needed to have constant encouragement from each other, through the program, the participants are able to think positive and learn more experiences. After this two years, I hope that there will be regular mentoring, meeting to be better.” (06)

“If possible, offer more specialized class session, such as “focusing on class discussion or focusing on one special technics in one semester.” (12)

“Combine the experience and feedbacks from all the individual, and passing them to future participants.“ (04)

Conclusion

Even though Adlerian Approach is originated from Western countries, but its concepts are suitable to Asian society. Such as Confucianism and the emphasis on family value in the Chinese society. The early family experience has emphasizing on the importance of a family and approach from context to understand people. This research program is to promote the idea of implementing Adlerian concepts to Chinese society, and how to apply it into actual practices. The lecture is designed to involve the experience and life style of teachers, in order to evaluate the applicability of Adlerian approach for elementary school teacher. The research has shown that the participants of this program for teacher’s efficiency have significantly improvement on teacher’s belief, disciplinary belief and disciplinary behavior. But under the constraint of actual restriction and ethical considerations, this research does not establish controlled variable. Second, we suggested to   continuously tracing the effect after this two year program, and offer the feedbacks and comments from the teachers in order to improve the expertise and teaching experience for the teachers. Lastly, in evaluating the effectiveness for the future, the research is considered of adding “class observation”, in order to observe and monitor the difference for teacher’s behavior on encouragement and disciplinary behavior in classroom prior and after the training program. The program then offers recommendations and suggestions for teachers for teaching references. 
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